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ABSTRACT

Assessment and achievement are considered to be of vital importance in the
determination of the progress of students in the field of education. Selecting
sound assessment helps students to improve their performance in the field of
English. This study is conducted to determine the relationship between
formative assessment and summative assessment of Grade 10 students in
English. Group sampling of students enrolled in English in the School Year
2016-2017 was considered in this study. Results show that there is a
significant relationship between each type of test in most of the formative
assessment and summative assessment.

Keywords: Formative assessment, Summative Assessment, Assessment,
English Subject, High School Students

INTRODUCTION

As knowledge travels in today’s newly revolutionized world,
assessing learners is a vital tool in keeping in-check with the pace of the
understanding and comprehension of the students. From oral to written and
to performance tests, students are known to be the centre of the learning
process (Froyd, J. and Simpson N. 2010).

Wiggins (2012) stressed that both common sense and research
make it clear that assessment is a form of examining feedback for it uses a lot
of opportunities in enhancing performance and achievement more especially
in formative assessment. Varier (2014) argues that feedback involves not
only providing information about the learner's performance, but also making
instructional adjustments to help the learner progress toward the
goal/standard. Jabbarifar (2009) and Hao (2005) also claim that classroom
assessment and evaluation are highly concerned with qualitative judgments
that are used to improve students' knowledge and learning. Assessment and
evaluation also give teachers useful information about how to improve their
teaching methods. Through using appropriate classroom assessment
strategies and techniques, teachers can increase their students' motivation
and show them how well they have learned the language. However, the
distinction in the different assessment including the Diagnostic, Formative,
and Summative are seen in different ways. On the other hand, Diagnostic
assessment has a distinct form of measurement. Its purpose is to ascertain,

prior to instruction, each student’s strengths, weaknesses, knowledge, and
skills. Establishing these permits the instructor to remediate students and
adjust the curriculum to meet each learner's unique needs (Dumit, 2012 &
Yang, 2011).

Tang (2016) and Belcher (2016) stress that formative assessment
characterized by being interactive among students themselves, peers, and
teacher, highlights the immediate and effective feedback to learners, which is
in accordance with the nature of student-centered approach and includes the
types of test. This claim of introducing formative assessment in the class is a
way to alleviate their apprehension towards English. All of these are a part of
students’ anxiety which is a huge influence in the process of learning the
language. This anxiety is called “dumb English”. In a policy briefing on
formative assessment published by the National Council of Teachers of
English (2010), excellent formative assessment emphasizes the quality of
student work instead of the quantity. This policy briefing suggests many views
regarding the effects of the formative assessments done by the teachers in
the summative assessment of the students. The quality refers more to the
outcome or the result of the assessment. Furthermore, Hayes (2015) tells that
in the past two decades, educators have developed a higher regard and
renewed interest in formative assessment. This is because of the increase in
pressure of the “high stake” summative assessments with its accord to the
types of test. This points out that with the growing pressure in the summative
assessment which entails the performance of the students academically and
studies about formative assessment in this time are essentially important to
know.

This situation presented in the learning of English that affects their
summative assessment is very prevalent in the Philippines. Guingab (2014)
claims that competency in English determines students’ academic
achievement. This is indicated in the English Language and Usage (ELU) and
General Weighted Average (GWA) of the students. Academic achievement is
accompanied with assessment. Thus, with the different assessments that
teachers employ, determine the summative assessment of the students.
Moreover, over the past several years, a growing emphasis on the use of
formative assessment and summative assessment has emerged, yet few
studies had been conducted to determine its relationship with each other
(Black and William, 1998 & Dunn and Mulveron, 2009). Hence, this study is
conducted to determine the relationship between formative assessments
which are the types of test and the summative assessment of students in
English.

Research Objectives

This study aimed to determine the relationship between the different
formative assessments and their summative assessment in English among



students of Public Secondary School in the Province of Isabela. Specifically, it
tried to answer the following objectives:

a. To identify the scores of students on the different formative assessments
employed by the English teacher.

b. To determine the summative assessment of students in English.

c. To determine the relationship between the different formative assessments
scores and the summative assessment scores of students in English.

METHODS

This study employed quantitative type of research utilizing
descriptive-correlational method to determine the relationship between the
formative assessments employed by the English teacher and summative
assessment of the students. The respondents of the study were the grade 10
students of Public Secondary School in the Province of Isabela. Cluster
sampling was utilized to determine the total number of students. This study
utilized a checklist in order to determine the different formative assessment
and students’ individual scores in each type of test, and the individual scores
in summative assessment of the students in English.

Data Analysis

Frequency and percentage were utilized to identify the different
formative assessment scores and the summative assessment of students in
English.

Pearson-R correlation was used to determine the relationship
between the scores of students in the different formative assessment and
their individual scores in the summative assessment in English.

RESULTS

Table 1. Different Kinds of Formative Assessment Employed by English
Teachers

Formative . Mean Qualitative
Strategy Topic Scores

Assessment (N=15) [ Description
Matching

Quiz Noun 11 Above Average
Type

Literature: The

True or Story of Keesh

Quiz 12 Above Average
False Grammar:

Pronoun

Identification  |Quiz Pronoun 10 Average
Completion Quiz Pronoun o Average
Product- Quotation

Quiz 11 Above Average
Based Mark
Group
Activity and Activity Plot 14 Above Average
Discussion
Oral Topics in

Recitation 14.514 Above Average
Recitation English

Table 1 shows the different formative assessments employed by the
English Teacher in the 3rd Grading period. The table also shows the topics
covered on the same grading period. It was revealed that students’ scores
are above average except for the two types of assessment which are
identification and completion with the the same topic on Pronoun. This implies
that the students never get below average mark with the constant number of
items in each test.




Table 2. Over-All Summative Assessment Scores of Students in English

Table 3.3 Relationship between Identification and Summative Assessment of
students in English

ASummatlve Mean Grade Qualitative Description
ssessment

Summative Assessment 7700 Developing

of a total of 35 students

Variables Pearson-R P- Value Decision
Identification
Summative Assessment 0.591 0.000 Reject Ho
in English

Table 2 shows the mean grade of the students in their summative
scores in English with a mark of developing that was based on the DepEd
descriptions of scores in the K-12 Grading System. This implies that students’
learning and achievement as shown in their scores are emergent.

Relationship between Summative Assessment and Formative Assessment

Table 3.1 Relationship between Matching Type and Summative Assessment

The above table displays the relationship between Identification as a
formative assessment and summative assessment in English. It can be
gleaned in the table that formative assessment of students in English,
specifically in Identification, has an impact on their summative assessment.
Hence, the null hypothesis is rejected.

Table 3.4 Relationship between Completion and Summative Assessment of
students in English

Variables Pearson-R P- Value Decision
Matching Type
Summative Assessment 0.655 0.000 Reject Ho
in English

Variables Pearson-R P- Value Decision
Completion
Summative Assessment 0.468 0.005 Reject Ho
in English

The above table displays the relationship between Matching Type as
a formative assessment and summative assessment in English. It can be
gleaned in the table that formative assessment of students in English,
specifically in Matching Type, has an impact on their summative assessment.
Hence, the null hypothesis is rejected.

Table 3.2 Relationship between True or False and Summative Assessment of
students in English

The above table displays the relationship between Completion as a
formative assessment and summative assessment in English. It can be
gleaned in the table that formative assessment of students in English,
specifically in Completion, has an impact on their summative assessment.
Hence, the null hypothesis is rejected.

Table 3.5 Relationship between Product-Based and Summative Assessment
of students in English

Variables Pearson-R P- Value Decision
True or False
Summative Assessment 0.755 0.000 Reject Ho
in English

Variables Pearson-R P- Value Decision
Product-Based
Summative Assessment 0.394 0.019 Reject Ho
in English

The above table displays the relationship between True or False as a
formative assessment and summative assessment in English. It can be
gleaned in the table that formative assessment of students in English,
specifically in True or False, has an impact on their summative assessment.
Hence, the null hypothesis is rejected.

The above table displays the relationship between Product-Based as
a formative assessment and summative assessment in English. It can be
gleaned in the table that formative assessment of students in English,
specifically in Product-based, has an impact on their summative assessment.
Hence, the null hypothesis is rejected.




Table 3.6 Relationship between Recitation and Summative Assessment of
students in English

Variables Pearson-R P- Value Decision
Group Activity and
Discussion
Summative Assessment 0322 0.059 Accept Ho
in English

The above table displays the relationship between Group Activity and
Discussion as a formative assessment and summative assessment in
English. It can be gleaned in the table that formative assessment of students
in English, specifically in Group Activity and Discussion, has no impact on
their summative assessment. Hence, the null hypothesis is accepted.

Table 3.7 Relationship between Recitation and Summative Assessment of
students in English

Variables Pearson-R P- Value Decision
Recitation
Summative Assessment 0.344 0.043 Reject Ho
in English

The above table displays the relationship between Recitation as a
formative assessment and summative assessment in English. It can be
gleaned in the table that formative assessment of students in English,
specifically in Recitation, has an impact on their summative assessment.
Hence, the null hypothesis is rejected.

DISCUSSION

This study aimed to determine the relationship between formative
assessment and the summative assessment of students in English. It was
revealed on the results that out of the seven types of formative assessment
which were the types of test employed by the English teacher, students
achieved above average scores in Matching Type, True or False, Product-
based, Discussion and Group Activity, and Recitation while they got average
scores in Identification and Completion. It was also revealed that quiz, activity
and recitation were the strategies used by the English teacher in formative
assessment, and it shows that quiz was the most frequently used strategy.
The results imply that students have the ability to maintain a high standing in
their formative assessment in English. Previous studies found substantial
support on the findings of the present study stressing that lessons or topics in
English are found to be well-understood by the students because the content
and instruction have enabled the students to gain a high mark in their
formative assessment alongside with the strategies used by the teacher in

English; thus, created an increase in students’ efficacy in the subject and
steadily gave useful information to improve students’ learning (Andrews,
2010, Conley, et. al., 2009, & Hurd, 2016).

The results also show the summative assessment average scores of
students in English through their periodic examination which served as a form
of summative assessment. The emergence of students with their summative
assessment scores is seen to be under developing under the new K-12
Grading System (Manresa School, 2015). This implies that students’ scores
in their summative assessment are improving because of the tests they had
before their summative assessment. This is an increase on the capability of
students to develop a high achievement on summative assessment. Hanover
Research (2014) suggests that students’ in this kind of educational
environment have a promising learning. The intention of the curriculum in
English which the students are under, has been noted to be very helpful in
maintaining a developing mark in Summative Assessment.

Also, the findings reveal that out of the seven different formative
assessments, six show an impact on the summative assessment. This
includes Matching Type, True or False, Identification, Completion, Product-
Based, and Recitation. As the findings reveal that the aforementioned types
of tests in the formative assessment show a significant relationship between
formative assessment and summative assessment, there is a single formative
assessment which did not show any impact on the summative assessment
and that is Discussion and Group Activity. This implies that students’ scores
on each formative assessment have a great influence on their summative
assessment because formative assessment and summative assessment
scores in English are seen to be individual on the part of the students,
however, Discussion and Group Activity scores are considered to be in-
group, while the rest of the formative and summative assessments are
recorded for each of the students. The findings confirm the study of William
(2014) on the evaluation of students’ formative assessment individually which
tells that students are productive in the tests they have when employed on
each of them. The key aspects of the formative assessment are the tests, in
which, in combination, result to the determination of their summative
assessment standing which is also seen to be individualistic in nature, while
the Discussion and Group Activity has been recorded and practiced to be in
group. Also, the findings confirm the results of previous studies because
similar to the present study, the combination of the tests in the summative
assessment has resulted to a great relationship with their formative
assessment and this is through with their formative assessment which
entailed the types of tests (Kline, 2013, Liu 2013, & Tang, 2016).

All'in all, the results which make formative assessment appear to be
an influence on students’ achievement in summative assessment in English
have concluded that the scores which were gained by the students in most of



the formative and summative assessments in English are individual in nature.
However, the results also show that Discussion and Group Activity which was
recorded in-group did not show any significant impact on students’ summative
assessment. This is supported by Li and Yu (2014) and Geiser and
Santelices (2007) that formative assessment, when employed to students
while accomplishing tasks individually, provides substantial learning gains;
thus, creates a great impact on students’ summative assessment, while it is
clearly understood that when scores are recorded in-group, students’
achievement in summative assessment may vary because of their individual
scores.

CONCLUSION

The study concludes that the teachers employed different types of
assessments to evaluate the understanding and comprehension of the
students in each topic in English. It was also revealed that students are
excelling in English subject due to their developing mark. With this, individual
formative assessment has seen to be effective on students’ part as it
prepares them for summative assessment.

RECOMMENDATIONS AND IMPLICATION FOR FURTHER RESEARCH

In the light of the findings and conclusions derived from the study, the
researchers highly recommend the following:

Future researchers must check the structure of the test in order to
see the level of difficulty of the tests.

Future researchers may conduct the same study in different locales
and in different subject areas.

Given the increasing use of formative assessment in the classroom,
English subject teachers should also consider the learning styles and interest
of students to improve their summative assessment.

English language teachers should adopt more types of tests in their
formative assessment and remove or improve the types of test which
students get the least scores.

English language teachers should note the deficiency of students for
them to have an emphasis to this and for the students to cope up and
improve their summative assessment achievement.

And, English language teachers should look into other factors in
teaching and assessment to be improved that may increase students’
summative assessment.
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